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This working paper consist of brief descriptions of teaching practice situations, and competencies. Written by cc in connection with 
the course in pedagogy and revised and developed for now. 
 
Teaching practices: 
The primary teaching practice at AAA is through the development of a project. Through the studies, project-based teaching 
becomes a more significant part of the teaching offered concerning the level of study. 
 
The teaching of the project-based is conducted typically in teaching teams of different sizes. The practice at AAA is a greater degree 
of freedom in the master's education relating to the composition of teaching teams. This freedom has in part also been practiced in 
(the old 2-year-old 1st part) the first years of study. 
 
In connection with project-based teaching in various forms that includes:  
 
Creative and exploratory form of teaching 

Exercises 
Courses 
Workshops 

 
Communication and dissemination of knowledge 

Lectures/talks  
Compendium 
Introductions 

 
Planning and status between the supervisor group and the student 
 

Formulations of the theme of courses (projects) and other elements of teaching, and time organization 
Pedagogical guidance 

 
Teaching situations: 
 
Drawing table instructions: 
This form of teaching aims to create a dialogue about the student's ongoing work with the assignment. It is in this situation the 
teacher 'tunes in' to the student though listening and dialogue. This situation contributes to the formation of a picture of the 
student's work methodological abilities. In addition, one can isolate the student's level relating to tool and knowledge in such a 
situation. The intention is that you can thereby guide and point out how possibly weaknesses and strengths can be developed 
working with the task (the project). 
    
Reviews (group): 
The overall goal of this form of teaching is to establish a dialogue where you as a teacher can exemplify and discuss common topics 
and themes. In addition, this teaching situation allows students to develop their abilities to see, comment on, and criticize their 
fellow students' work. (Thus, this helps to strengthen the terms that are mainly related to the subject). This format typically 
involves all teachers who are on the teaching team. 
 
Pin-Ups: 
The difference between pin-ups and reviews can be described by the fact that only the individual student's supervisor is present 
here. The situation is viewed as a comprehensive drawing board (table) guidance where actual choices and optics concerning the 
communication of a professional subject are addressed. 
 
Intermediate critique: 
The intermediate critique is a situation where students present the project development status for a forum of teachers and 
students. The status of the project is discussed, where the student should work towards in relation to the requirements given by 
the assignment and the time available for meeting those. Here it is often a draft plan of the material for the final that is discussed. 
 
Reviews: 
For courses, exercises and project courses, there is a “critique”. Each student (or a team) submits and presents the work to a 
forum, usually consisting of a guest critic and supervisors at the unit/studio in question (team/department 2007). The project and 
its process are discussed here, and the student's efforts are assessed and commented on. In this connection, emphasis is placed, 



especially during the project, on the student being able to incorporate knowledge from previous studies and that the student can 
identify an architectural problem and synthesize all these elements in an architectural proposal. 
 
Exhibitions: 
This situation allows discussing the result of the project and that the students participate in a more informal session to discuss and 
comment on each other's work. This situation is also an excellent opportunity for the teachers to discuss pedagogical issues and 
results produced during the course (teaching assignment). 
 
Study trips: 
Study trips are mostly an activity that is for the whole team. Here it is teaching related to architectural history (and theory). That is 
knowledge (study of cases) and the encounter with other cultures. Study trips can also incorporate a context analysis if the context 
of the assignments is the same as the site for the study trip. 
 
Excursions: 
Are most often related to a context analysis, an exhibition or a seminar in which all the students and teachers participate. 
 
Assessments: 
Assessments usually take place at the end of a semester project or other course of study. The current student has passed or not 
passed and or receives a grade (7 step scale), which is assessed by the supervisor and internal/external assessor. 
(Assessment usually takes place in connection with the end of a semester. As they are under constant revision, I will not mention 
them here. From 2007) 
 
Teaching competencies: 
The most important is the teacher's professional competencies because when you are part of a team, you distribute the 
administrative duties during the overall study planning. 
 
The competencies of the teachers are closely linked to the teaching situations described above. The following description is an 
attempt to provide a description that relates to how many students are taught. 
 
1 : 1 situation - table guidance - pedagogical guidance 
The teacher must be able to maintain a professional dialogue that relates to what is produced. To be able to show the way 
(exemplify) to develop working methods and abilities. In addition, it is here, most often, that references can be made to literature 
and projects. This dialogue presents the student with ways for acquiring more specific knowledge and inspiration in relation to the 
individual and particular guidance of the project. 
 
The pedagogical guidance is often a dialogue-based (a written 2007) task. The competencies here relate to identifying focus areas 
that the student should develop in future work situations in the study. 
 
1 : 2 : 4 : X - group guidance - reviews 
There are generally two types of group guidance. 
One takes place in relation to decided group work (the size of the group can vary). Here it is most often necessary that the 
supervisor decodes the students' mutual roles in the group. The guidance will often relate to and be based on internal 
communication - the group's synergy. Here, competence is closely linked to acting as moderator and listening to the students to 
uncover work effort among the group members. 
To give a perspective the group's work contributing with professionally relevant knowledge. 
 
1: many: critiques, lectures, assignment introductions 
The critique situation also has two overall situations—one with the teacher as a supervisor for the student, the other with the 
teacher as a guest critic. 
 
The first role is often associated with the teacher trying to cause all relevant and important topics, methods, etc., that the student 
has worked on to emerge. These competencies relate to knowing the student's abilities concerning disseminating the prepared 
(and proposed) project and asking questions about that insight. 
 
The other role as a guest critic requires competencies that are very much linked to the subject (discipline). This situation often 
requires that, by reading the assignment given by the student, you get an overall picture of the assignment's structure, duration, 
academic elements, etc. A great deal of openness is then required (when the student presents the project). The critiques comment 
on the dissemination of architectural intentions and the proposed project. The student must know how his/her academic level is in 
relation to goals, study level, etc. 
 



Lectures: 
Here it is essential to know what and who the lecture is aimed at, i.e. the context. That one formulates oneself clearly, and 
references appear so that the essential academic material is conveyed so that the student, through self-study, further achieves (to 
research) relevant knowledge. 
 
Assignment introductions, compendiums: 
Competencies within both written and oral communication. 
An account must be given of how the professional elements included in the assignment are thought of and disposed of in the given 
time. It is very important to organize and structure time concerning the professional goals of the assignment. There may also be 
compendiums for assignment introductions, i.e. architectural theory, architectural history, and collection of examples from 
practice. In addition, there are usually invited guest lecturers who relate to the specific topic described in the assignment. 
 
The oral competencies here relate to being able to put into perspective the goals of the assignment and unfold how 
professionalism is activated relating to the topic presented. 


